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Laughing and Learning Together 4

Enobling and Adalphng the Comlpuhng Curriculum

Al? SOU«H’L SLOH[GH Info,nt o,nd NUI"SGY‘B SCI”LOO[ we are o,ble LO SUPPOI"I«' SEND O,I’lCJ, less

experienced learners in the Compuhng curriculum on a Persono,lisecl approo,ch that can include:

Sealing position of leacher, addilional adulls and children.

Pre — leaching of lopic vocabulary

Pre-teaching/Pre reading of topic conkent.

Modelled ‘thinking ouf loud” fo scagfold thought processes.

Adult scagpolding to purther break down lasks and learning info smaller steps.
Pre-exposure fo lesson conent/equipment fo engage inferest:

Use of hooks ko engage visual learners e.q. model, picture, object.
Focus on oracy — well managed environmenlal background noise.
Visual prompls.

Personalised vocabulary mal, with piclures where appropriale.
Senkence skems.

Opportunilies for repelilion and over learning,

Dgslexia friencuy skrategies for readlng and wrlhng when advised.
Use of floor books to support remembering more

Mixed abilitg Pairings/groupmgs.



Laughing and Learning Together

» @(& -
R%K

S

Enabling and Adophng the Music Curriculum

AIT SOU,H'l Sl«'O«ﬂlCH IDJTGHIT and NUFSGI"H SCI’lOO[ we are ab[e ITO SUPPOFIT SEND cmd [GSS

experienced leo,rners in H1e music cu,rricu,lu,m WiH’l a Personalised opprooched which can

include:

Seohng posihon of teacher, additional adults and children
Adult scaffo[d'mg / support to break tasks down into smaller steps

Caregul consideration of accessibility - sealing / access to resources/storage elc
Pre - feaching of topic and genre related vocabulary

Pre - exposure to lesson content fo engage inferest

Use of hooks to engage visual learners eg. instrumenks, videos elc

Visual prompls.

Personalised vocab mal with piclures where appropriale.

Stem senkences

Promotion of engagement through aclive learning roles

Sensory breaks

Dyslexia griendly slralegies for reading / recording eq coloured skrips / paper
Mixed ability peer pairings / groupings

Opportunilies for repelition and over learning

Modelled thinking out loud to scagpold crealive aclivities and problem solving
Adulk modelling of use of instruments / resources

Strengthening and co-ordination exercises bo aid fine mokor conkrol skills
Experimenling with digrerent instrumenls

Shared instruments with a peer or support

Use of ear defenders i needed

Visual / piclorial aids

Peer evalualion o work and supportive peedback

Use of outdoor environment for listening walks and inspiralion

USC OJ'.' I.'lOOf' bOOI(S I?O SUPPOI"L ‘remembering more,
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Enabling and Adolphng the Design and Technologﬂ curriculum

Alf SOUH’l Skan[eg :[I’l«fo,l’llf O,I’lCJ, NUI"SGY‘H SChOO[ we are o,ble ITO SU«PPOI"I«' SEND o,nd less experienced

learners in the Design and Technologg curriculum on a Persona[ised o,PProo,ch that can include:

Sealing position of leacher, addilional adulls and children

Pre — leaching of lopic vocabulary

Pre-teaching/Pre reading of topic conlent

Pre-exposure fo lesson conlent/equipment fo engage interest
Adull scagpolding bo purther break down tasks and learning inko smaller sleps
Modelled 'thinking out loud' fo scagfold problem solving
Addilional adull modelling of fechniques

Use of hooks ko engage visual learners e.g model, picture, object
Focus on oracy — well managed environmenlal background noise
Use of calming areas to creale a calm learning environmenlk
Visual prompls and knowledge organisers

Personalised vocabulary mal

Mixed abilily peer pairings/groupings/flexible groupings

Dgslexia friencuy skrategies for readlng and wrlhng when advised
Use of large-scale makerials

Frames or fapes fo hold work sill

ExPerimentaHon with different resources eq sponges or fingers for Painhng or

use of chunkier malerials

Sensory aids eq. specialisk scissors

Visual aids in the form of worked examples

Growth mindsel approach lo evaluaking work and thal of others

USC OI.‘ Hw OU,I«'dOOI" envlronmenk fOI" learning
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AIT SOUH”L SITOIW[CH Inf(lan o,nd NUFSGI"H SCI’lOO[ we are ab[e ITO SUPPOFIT SEND cmd [GSS

experienced learners in Eo,rlg Years with a Personalised aPProached which can include:

Pre - keachlng Of LOP'LC O,I’ICJ, genre re[aked VOCObU[QI"U

L Pre - GXPOSUFG ITO lesson content ITO engage ianGFCSIT

L Conneck / link - kro,nSference of ideas, s|<i”s, concepts reo,l llfe sltuahons o,nd Prior

learning

TA support

Knowledge of and opportunities fo develop younger learners play schemas
Modelled thinking out loud' fo scagrold crealive achivities and problem solving
Adult scaggolding / support o break tasks down ino smaller steps

Adult modelling o use of resources and lo express ideas

Use of hooks ko engage visual learners e.q. instruments, videos elc.

USC OI.' calming areas IZO CFCO,IZC a calm learning environmenk

Adulk to be explicit language for inslruchions

Stem senlences

Use vldeos, Photographs, visual resources and real objects as well as and language €gs
o suppork during learning across all curriculum where possible/necessary

Mixed abiliby peer pairings / groupings

Encourage experimentalion and exploralion

Sharing ideas via peer modelling

Use of ear degenders, cuddly blankels etic

Visual aids in the form of worked examples

Peer evaluakion o work and supportive reedback

USC OI.‘ OU«[TCJ,OOI" environment
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Enobling and Adalphng the Geogralphg Curriculum

AIT SOUH’L Sl«'O«ﬂlCH IDJTODIT o,nd NUFSGI"H SCI’lOO[ we are ab[e ITO SUPPOFIT SEND cmd [GSS

experienced learners in the Geographg curriculum on a Personalised aPProach that can include:

Seqhng Posihon 0f teo,cher, addihonol o,du,us o,nd chi[dren.
Adult sco,ffolc[lng lo further break down tasks and [eo,m'mg into smaller steps.
Adapkahons lo resources €qg en[arged maPs/addihonal labeumg

Pre — teaching o topic vocabulary

Pre-teaching/Pre reading of topic conlent

Pre-exposure fo lesson conkent/equipment o engage interest
Use of haoks fo enqage visual learners e.q model, picture, object

Well managed environmenlal background noise.

Use of calming areas to creale a calm learning environmenl
Visual prompks

Personalised vocabulary mak

Senkence skems

Opportunilies for repelilion and over learning

Mixed abiliby peer pairings/groupings/flexible groupings
Dyslexia friendly slralegies for reading and wriling when advised
Modelled 'thinking out loud' fo scagfold problem solving

Use of malhs manipulalives

Use of the ouldoor environmenl for learning.

Worked examples o use as a model

SCOffO[CJ,eCJ, recording e.g use Of scribe or VLCJ,CO recordlng/word PI"OCGSSlﬂg ITOOL wrihng

frames.

Use of ICT g inferachive maps and online peldwork achivilies.

Use of real [ife references lo make content less abstract — supported bg Pickoria[/video
resources.

Use OJI flOOf‘ II)OOI(S kO SUPPOFt ‘remembering morel
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Enabling and Adolphng the Historg Curriculum

AIT SOUH’L Sl«'O«ﬂlCH IDJTODIT o,nd NUFSGI"H SCI’lOO[ we are ab[e ITO SUPPOFIT SEND cmd [GSS

experienced learners in the Historﬂ curriculum on a Persono,lised o,PProo,ch that can include:

Sealing position of leacher, addilional adulls and children

Adult scagpolding to purther break down lasks and learning info smaller steps.
Pre — leaching of lopic vocabulary

Pre-teaching/Pre reading of topic conlent

Pre-exposure lo lesson conlent/equipment fo engage inkerest

Use of hooks ko engage visual learners e.g model, picture, objeck
Well managed environmenlal background noise

Visual prompks

Personalised vocabulary mal

Senlence stems

Opportunilies for repetilion and over-learning

Mixed abilily peer pairings/groupings/flexible groupings

Dgslexia friencuy skrategies for readlng and wrlhng when advised
Modelled thinking out loud’ fo scagfold problem solving

Use of the ouldoor environment ror learning

Worked examples to use as a model

SCOffO[CJ,eCJ, recording e.g use Of scribe or VLCJ,CO recordlng/word PI"OCGSSlﬂg ITOOL wrihng

frames

Adapko,hons lo resources g visual rePresenLahons of ideas

Role Plo,g/ hot seahng/ drama

Use of calmmg areas to create a calm [earning environment

Use of visuals lo support underskandmg of chronolo% — limelines.

USG 0}' F[OOF bOOI(S ITO SUPPOFIT 'remembering more
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Enobling and Adaphng the Maths Curriculum

AIT SOUH”L SITOIW[CH Inf(lan o,nd NUFSGI"H SCI’lOO[ we are ab[e ITO SUPPOFIT SEND cmd [GSS

experienced learners in the maths curriculum with o personallsed approached which can

include:

Sealing position of teacher, additional adulks and children
Adaptotians ko resources e.g enlarged diagrams/addibional labelling

Adult scaggolding ko urther break down fasks and learning inko smaller steps
Pre — keaching of opic vocobulary

Pre-teaching o specific cancepks

Focus on aracy — well managed environmental background noise.

Visual prompls and organisers

Personalised vocab mak

Sentence stems

Building on prior knowledge

Breaking learning down inko small steps

CPA (cancrebe, pickorial obstrach) appraach

Use of maths manipulahves

Task chunking

Rehearsing fluencg €g Pro,chsing counhng, number bonds out of maths lesson
Drawing of word problems

Modelled thinking ouk loud bo scaggold problem sohing

Use o the oukdoor environment for learning

Worked examples to use as a model

Scagpolded recording e use of scribe or wriking prames/worksheeks

USC OI.‘ reo,l lij.‘e references ITO mo,|<e conkenk less GbSh"OCIT - SU,PPOY‘lfed bH PiCkOI"OI«/VidCO

resources.
Use OI.' f[OOF bOOI(S tO SUPPOFk 'remembering more’

Prachco,[ [earning experlences



Mixed abilitg peer Pairings/groupmgs/ flexible groupmgs

Dgslexia frienc“g skroiegies for readlng and wrlhng when advised
Mulli sensory approaches — songs/qames

Overlearning of key concepls

Use of concept deve[opmenk model to idenhm gaps in Prior knowledge
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Enobling and Adalphng the P.E Curriculum

PE helps Pupils develop Persona“ﬂ o,nd socia“}j. Theg wor|< as mdividuo,ls, in groups o,nd in

teo,ms, developing concepts of fo,irness and of Persono,[ and social resPonsibilitH.

Alf SOUH’L Skanleg Info,nl o,ncl NUI"SGY‘H SC"’LOO[ we are o,ble LO SUPPOI"I«' SEND O,I’lCJ, less

experienced leo,rners in Hw P.E/OUI«'dOOf‘ [earnlng curriculums on a PCFSOHOLLSCd OPPFOO,Ch H’LO,IT

can mclude:

Posihon OF keacher, addihonal o,du,us and children

Use of learners preferred methods of communicalion g simplified inslruchons, use of

sgmbols, visual lools

Carefu[ consideralion of the environment ko mihgo}e any barriers lo leo,rning from

accessibiliby

Adaplalions to fasks

Adaplalions to equipment — e.q lo size, weight and grip of equipment.
Peer support

Adult scagrolding e.q addilional modelling of skills

Skills teaching broken into smaller steps

Use of sensory/rest breaks

Pre-teaching o fopic vocabulary

Low stakes activilies — peer talk/small group games

Intervenhons Lo develop fine o,nd gross motor s|<i”s.
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Enabling and Adapiing the PSHE Curriculum

AIT SOUH”L Sianley ]:I’if(ll’ilT Ol’id NUFSGI"H SCI’iOO[ we are ab[e ITO SUPPOFIT SEND and [GSS

experienced learners in the PSHE curriculum with o Personalised o,PProo,ched which can

include:

Position of ieacher, additional adulls and children

Use of ca[ming corners and calming environment.

Pre — ieaching of iopic vocabuio,rg

Pre—ieaching/ Pre reo,ciing of iopic content

Focus on oracy — well managed environmental background noise.

Visual Prompis and organisers

Personalised vocabuiarg mak

Senlence stems

Whole school implemenio,iion of the Zones of Regulaiion

Siaff mode“ing of emations and Prob[em solving

Use of social stories

Use of range of ficiion bo suppori themes

Building on Prior know[edge

AdaPiing ieaching according o Personal experiences or situational evenls.
Mixed abiliig peer Pairings/grouPings/flexib[e groupings

Dgslexio, friendlﬂ siraiegies for reading and wriiing when advised

Adulk sco,ffolciing o fu,rHier break down tasks and [earning into smaller siePs.
Use of the outdoor environment for learning.

Role Plo,g/ hot seaiing/ drama

Use of IT bo record learning

Anii-bu”ging initiakive and external suPPori lo mainkain heo,[HiH relaiionships.
Involvement in workshops.

Sensorg infervenlions and suPPori infervenlions and suPPori.

Friendship and sacial group infervention and suPPori.

ACCCSS ITO CXI«'I"O-CUN"LCU[OJ‘ CI«UbS.
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Enabling and Adolphng the Reading Curriculum

A

Comprehension
A

Fluency

Phonics/Decoding

Phonemic Awareness

AIT SOU,H'l Stanley Inf(lan o,nd NUFSGI"H SCI’lOO[ we are o,b[e ITO SUPPOFIT SEND cmd [GSS

experienced learners in the Readmg curriculum on a Personalised aPProo,ch that can include:

Posilion of leacher, addilional adulls and children

Trmersion. in skories/rhymes, songs and poems ko suppork language development
Suppork for recording comprehension asks

Opportunihy o be park of whole class phonics feaching as o spollight child
Reqular assessment and flexible keep up and calch-up phonics grouping
Revise, teach, Prachse, app[g approo,ch

Loks of apportunities fo hear, say, read and spell phonemes

Seqmenting and blending modelled through everydoy roulines

Segmenting and blending modelled troughout the curriculum

Displays and personal phoneme charks

Use of concrele resources — magnehc lebters, word bui[ding gomes
Applicakion of sound bultons in texts across curriculum areas

Use of phonic makched reading scheme baoks o build fluency and congidence

Explicit keachmg of comPrehension skills €g askmg queshons/drawmg

inferences/predicling or summarising

CEW support as part of the phonics calch up programme
Addilional small group or |l suport

Pre-exposure fo classraom lexts

USC 0}' |’100|($ ITO 609096 ViSUO[ [earners 6.9 mode[, PiCkU,I"e, ObjCCIT



FOCUS on OFOCB - we“ mo,no,ged environmenko,[ b(lCI(gl"OUI"tC[ noise

Visual prompls and organisers

Opportunilies for repelilion and over learning

Modelled thinking out loud’ fo scaffold thoughk processes

Adulk scagrolding fo purther break down tasks and learning into smaller sleps.
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pngRoalemnig lopsher Enabling and Adolphng the Science Curriculum

AIT SOUH’L SITOI’IlCH Inf(lan o,nd NUFSGI"H SCI’lOO[ we are o,b[e kO SUPPOFIT SEND cmd [GSS

experienced leo,rners in Hw Science curricu,[u,m on a Persona[ised aPProach H’lO,I? can inc[ude:

Posilion of leacher, addilional adulls and children

Pre — leaching of lopic vocabulary

Pre-teaching/Pre reading of topic conlent

Pre-exposure fo lesson conlent/equipment fo engage interest

Use of hooks ko engage visual learners e model, picture, objeck
Focus on oracy — well managed environmenlal background noise.
Visual prompls and organisers.

Personalised vocabulary mal.

Senkence skems.

Use of calming areas in classrooms to creale a seltled learning environmenk:
Opportunilies for repelilion and over learning.

Mixed abilily peer pairings/groupings.

Dgslexia friencuy skrategies for readlng and wrlhng when advised.
Modelled ‘thinking ouf loud” fo scagfold problem solving

Supporhng transitions within Science lessons from one achvikg lo another g with pre —

emphying or o sensory break

Adult scaggolding ko purther break down tasks and learning into smaller steps
Use of the outdoor enviranment or learning

Worked examples ko use as o madel

Scaffolded recording e/g use of scrlbe or video recording/word Processing tool.
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Enabling and Adaphng the Wrihng Curriculum

AIT SOUH’L Skanleﬁ Inf(lan o,nd NUFSGI"H SCI’lOO[ we are ab[e ITO SUPPOFIT SEND cmd [GSS

experienced leo,rners in H1e wrihng cu,rricu,lu,m on a Persono,lised aPProach Hlo,t can include:

Position of Leacher, additional adulls and children
Sco,ffo[ding of wrilten lasks

Adulk scrlbmg

Ergonomic wrihng equipment

Consideration of seo,hng Posihon - esPecio,HH for [eff handed children
Coloured / lined 9u,ides

Use of technolo%

Speuing grouping and support

Opporkunihes lo hear, say, read and spe“ Phonemes

Revise, teach, Prachse, app[g approo,ch

Opporkunihes for wrlﬁng for dlfferenk contexts

Segmenhng and blendmg modelled leou,gh everﬂdag routines
Segmenhng and blendmg modelled leou,ghouk the curriculum
Displaﬂs and Personal Grow the Code charts

Use of concrele resources — magnehc lelters, word buildmg games
Applicahon of sound bulons in texts across curriculum areas
Focus on oracy - well managed background environmenlal noise
Visual Prompts and organisers

Opporkunihes for repehhon and over learning

Modelled 'Hnnk'mg out loud’ to scaffo[d kugM processes

Adulk suPPort and scaffoldmg bo Fuerer break down tasks and leo,rn'mg into smaller
steps

Senlence stems

Personallsed VOCO,bU,[O,r‘H O,I’ICJ, spe“ing mo,ts
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Enobling and Adaphng the Art and Design

Alf SOU,H”L SLOH[CU :[I’l«fo,l’llf O,I’I«d NU,FSGYU SChOO[ we are o,ble ITO SU«PPOI"I«' SEND o,nd less experienced

learners in the Art and Design curriculum on a Persona[ised o,PProo,ch that can include:

Sealing position of leacher, additional adulls and children

Pre — leaching of lopic vocabulary

Pre-teaching/Pre reading of fopic confen

Pre-exposure fo lesson conlent/equipment fo engage interest
Modelled thinking oul loud’ fo scaggold problem solving

Visual aids in the form of worked examples

Adulk scagrolding fo further break down tasks and learning inko smaller steps
Addilional adull modelling of fechniques

Use of hooks fo enqage visual learners e.q model, picture, object
Focus on oracy — well managed environmenlal background noise
Use of calming areas ko creale a calm learning environmenl
Visual prompks

Personalised vocab mat

Mixed abiliby peer pairings/groupings/flexible groupings
Dyslexia-friendly siralegies for reading and wriling where advised
Use of large-scale makerials

Frames or fapes to hold work shill

Sensory aids eq. specialisk scissors

Growth mindset approach lo evalualing work and thal of others

ExPerimenlahon with differenl resources eq sponges or fingers for Pamhng or use of

chunkier mo,terio,ls

USC OI.‘ Hw OU,I«'dOOI" envlronmenk fOI" leo,rn'mg



